The Effect of Classroom Management Course on Self-efficacy of Student Teachers Regarding Teaching  by Kurt, Hakan et al.
 Procedia - Social and Behavioral Sciences  116 ( 2014 )  791 – 795 
1877-0428 © 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and/or peer-review under responsibility of Academic World Education and Research Center.
doi: 10.1016/j.sbspro.2014.01.299 
ScienceDirect
5th World Conference on Educational Sciences - WCES 2013 
The effect of classroom management course on self-efficacy of 
student teachers regarding teaching 
Hakan Kurta,Gülay Ekicib, Fatih Güngörc * 
aNecmettin Erbakan University, Ahmet Keleşoğlu Education Faculty, Konya and 42090, Turkey 
bGazi University, Gazi Education Faculty, Ankara and 06500, Turkey 
cAfyon Kocatepe University, Faculty of Education, Afyonkarahisar and 03200, Turkey 
Abstract 
The main purpose of this study is to analyze the effect of classroom management course on self-efficacy perceptions of student 
teachers regarding teaching process. This study was prepared according to pre and post-test design, being one of the simple 
experimental design techniques. To collect the data, self-efficacy beliefs of student teachers towards teaching process instrument 
was used. In addition to descriptive statistics and paired samples t-test were used to analyze the data. According to the results of 
the study, self-efficacy perceptions of student teachers towards teaching process was found high and classroom management 
course have a positive and medium leveled effect on self-efficacy beliefs regarding teaching process. While there is no significant 
relationship between self-efficacy perceptions of student teachers regarding teaching process and their gender, overall academic 
achievement of student teachers has a significant effect on their self-efficacy perceptions.  
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Introduction 
Considering teaching process, the most significant responsibility belongs to teachers. Teachers have the strength 
to be able to shape learning of students with their academic activities (Wang et al., 1993), and apply educational 
policies with necessary changes. Therefore, student teachers, teachers of future generations, need to be trained in a 
qualified way as instruction is a process between teacher and student with the guidance of teacher for determined 
objectives. This process needs to move in a planned way, and teachers also need to have some abilities such as 
planning, applying and evaluating in instruction process. One of the most significant factors is pedagogical 
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formation courses in order to gain these qualifications. To be successful teachers, student teachers should have good 
knowledge about pedagogy, and know how to teach and be self-confident on this matter (Lin & Tsai, 2000). 
As qualified teacher characteristics of student teachers, self-efficacy belief is one of the basic concepts. 
According to Bandura, self-efficacy is “the belief in one’s capabilities to organize and execute the courses of action 
required managing prospective situations” (Bandura, 1997; Zimmerman, 1995). Teachers’ sense of self-efficacy 
refers the capacity of teachers to affect student performance, or fulfill their objectives successfully (Aston, 1984) so 
that this perception has a positive effect on teaching behaviors. The improvement of self-efficacy beliefs has 
connections with some factors such as mastery experiences, physiological and emotional states, vicarious 
experiences, and social persuasion (Pajares, 2002; Tschannen-Moran & Woolfolk-Hoy, 2007). 
For education faculties, one of the compulsory courses having great contribution on teachers’ sense of self-
efficacy is classroom management course (YÖK, 1998a; YÖK, 1998b). As an umbrella term, classroom 
management is a term emphasizing not only discipline but also classroom activities of teachers, academic activities, 
social interaction, teacher and student behaviors, and classroom harmony (Burden, 2000; Chambers, 2003; Henson, 
2003; Martin & Yin, 1997; Mok, 2005). Therefore, classroom management course, being one of the pedagogical 
formation courses enhancing teacher competencies (Brousseau et al.,1988; Hoy & Woolfolk, 1990; Housego, 1990), 
is one of the most important courses having a great contribution on teachers’ sense of self-efficacy perceptions in 
teaching process. When it is considered that teachers having high sense of self-efficacy take responsibility for 
student achievement, and have an effect on in-class behaviors, curriculum planning, motivation, effective classroom 
management skills, providing student participation and so on (Allinder, 1995; Gibson & Dembo, 1984; Guskey, 
1981; Guskey, 1988; Hoy & Spero, 2005; Woolfolk, Rosoff &  Hoy, 1990), it cannot be expected that teachers 
having lack of self-efficacy perception are able to carry out academic activities in a desired level. 
In the literature, there could be found many studies about student teachers’ self-efficacy perception regarding 
teaching process (Çoklar & Odabaşı, 2009; Ekici et al., 2010; Gökmen et al., 2011;Gökmen et al., 2011; Karaca, 
2006; Oğuz, 2009; Özdemir, 2008). However, there is a dearth of experimental studies analyzing the effect of 
classroom management course on self-efficacy perceptions regarding teaching process. In this sense, the results of 
this study might contribute to the field regarding this issue. 
1. The aim of the study 
The main purpose of this study was to analyze the effect of classroom management course on self-efficacy 
perceptions of student teachers regarding teaching process. Within this context, the following questions were posed 
and investigated in this study; 
1-  What is the perception level of students regarding teaching process before and after taking classroom 
management course? 
2- How does classroom management course have an effect on perception level of student teachers regarding 
teaching process? 
3- Are there any correlation between student teachers’ perception level, and gender and overall academic 
achievement before and after taking classroom management course? 
 
2. Methodology 
 
This study was an experimental study. In this experimental study, pre- and post-test were applied to one group. 
This kind of research design can be defined as a repetitive measurement design (Büyüköztürk, 2006; Karasar, 1999). 
 
2.1. Participants 
The participants were comprised of 196 student teachers studying at different departments of Technical 
Education Faculty of Gazi University in 2011-2012 academic year as junior students. These student teachers 
attended 14-week classroom management course between February and May.  The number of female and male 
students were 32 (%16.3) and 164 (%83.7) respectively. Having compared according to their overall academic 
achievement, 144 (%73.5) of students was found to have a grade point average (GPA) between 2.00 and 2.99 while 
GPA of 52 student teachers (%26.5) were between 3.00 and 4.00. 
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2.2. Instruments 
To collect the data, “Student Teachers’ Self-efficacy Beliefs towards Teaching Process” scale was utilized. The 
scale consists of 40 items on 5 point Likert type items including 3 sub scales such as planning, applying, and 
evaluating teaching process. In this study, Cronbach’s Alpha reliability coefficient was computed as .957. 
2.3. Data Analysis 
For this study, Cronbach’s Alpha reliability coefficient, descriptive statistics, dependent and independent group t-
test, and eta-squared effect size were used in order to analyze the data. 
3. Results 
Student teachers’ self-efficacy perceptions regarding teaching process were summarized in Table 1 through 
comparing before and after taking classroom management course. According to the comparison in Table 1, student 
teachers’ self-efficacy perception levels correlated with post-test positively for the whole scale(t(195)overallscale =1,549, 
p<0.05). However, there is no statistically significant difference between pre- and post-test points of the sub scales. 
Furthermore, the pre- and post-test results about student teachers’ self-efficacy perception regarding teaching 
process were found to be X = 158.59 and X = 159.99 respectively so that these results are higher than the average of 
the scale. Self-efficacy scores of the student teachers are high in the sub scales, too.  
Considering the results, classroom management course has a positive significant effect on student teachers’ self-
efficacy perception level. In this sense, the eta-squared effect size (η2) was computed as (η2 = 0.050) that means it 
has medium-level effect (Gren et al., 2000).  
 
Table 1. The comparison of pre- and post-test means for student teachers’ self-efficacy levels regarding teaching process 
Sub scales Groups N Mean SD DF t-value p η(2) 
 
Overall Scale** 
Pre-test 196 158.59 15.19 195 1.549 .012* 0.06 Post-test 196 159.99 15.11 
*p<0.05, ** The results about sub scales have not been given as there is no statistically difference between pre- and post-tests of sub scales. 
 
Regarding the third research question, the results were given in Table 2 about the correlation between gender and 
self-efficacy perception levels of student teachers before and after taking classroom management course. 
According to the findings of independent t-tests in Table 2, it was indicated that there was no statistically 
significant difference between both female and male student teachers, and their self-efficacy perception levels 
regarding teaching process before and after taking classroom management course (pre-test=t(194)overallscale =-1,763, 
p>0.05 and post-test= t(194)overallscale =-1,809, p>0.05). These results corroborated with the results of sub scales in the 
study.                                                                                                                                                            
 
Table 2. The results about the correlation between student teachers’ self-efficacy levels and gender 
Sub scales Groups Gender N Mean SD DF t-value p 
Overall Scale* 
Pre-test Female 32 154.68 16.66 194 -1.763 .079 Male 164 159.84 14.80 
 
Post-test 
Female 32 154.50 16.45 194 -1.809 0.72 Male 164 159.75 14.73 
*The results about sub scales have not been givenas there is no statistically difference between sub scales and gender variable. 
 
As a variable in the third research question, the results were given in Table 3 about the correlation between 
academic achievement and self-efficacy perception levels of student teachers before and after taking classroom 
management course.  
When the results of independent t-tests were considered for self-efficacy perceptions regarding teaching process 
in terms of pre- and post-tests, there is a statistically significant difference between the student teachers having 
GPAs between 2.00 and 2.99, and the student teachers having GPAs between 3.00 and 4.00(pre-test=t(194)overallscale =-
2,397, p<0.05 and post-test= t(194)overallscale =-2,303, p<0.05). The students having a GPA between 3.00 and 4.00 
manifested high self-efficacy perceptions regarding teaching process in terms of pre- and post-tests. These findings 
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also corroborated with the results of the sub scales in this study, and the students having a GPA between 3.00 and 
4.00 showed high self-efficacy perceptions regarding teaching process in sub scales, too. 
 
Table 3. The results about the correlation between student teachers’ self-efficacy levels and academic achievement 
Sub scales Groups GPA** N Mean SD DF t-value p 
Overall Scale 
Pre-test 
 
2.00-2.99 144 157.44 14.98 194 -2.397 .017* 3.00-4.00 52 163.26 15.10 
Post-test 
 
2.00-2.99 144 157.40 14.92 194 -2.303 .022* 3.00-4.00 52 162.98 15.00 
Planning teaching process 
Pre-test 
 
2.00-2.99 144 31.13 3.41 194 -2.009 .046* 3.00-4.00 52 32.26 3.61 
Post-test 
 
2.00-2.99 144 31.59 3.74 194 -1.922 .046* 3.00-4.00 52 32.71 3.10 
Applying teaching process 
Pre-test 
 
2.00-2.99 144 74.97 7.74 194 -2.256 .025* 3.00-4.00 52 77.76 7.43 
Post-test 
 
2.00-2.99 144 74.37 7.50 194 -2.070 .040* 3.00-4.00 52 76.94 8.10 
Evaluating teaching 
process 
Pre-test 
 
2.00-2.99 144 51.46 5.68 194 -1.908 .048* 3.00-4.00 52 53.23 5.82 
Post-test 
 
2.00-2.99 144 51.54 5.29 194 -2.057 .041* 3.00-4.00 52 53.32 5.46 
*p<0.05 
4. Conclusion and Discussion 
There could be found significant results in this study. The self-efficacy perceptions of student teachers were 
found to be high level regarding the teaching process. Classroom management course has positive and medium level 
effect (η2 = 0.050) on self-efficacy perceptions regarding teaching process. In some studies, self-efficacy perception 
levels of student teachers regarding teaching process were found to be medium-level or high, and this might result 
from different characteristics of study groups (Çoklar & Odabaşı, 2009; Gökmen et al., 2011; Oğuz, 2009; Özdemir, 
2008).  
On the other hand, it was indicated that the gender variable did not correlate with self-efficacy perception levels 
of the student teachers. These findings corroborated with the studies of Oğuz (2009), and Çoklar and Odabaşı (2009) 
but Özdemir’s study (2008). The literature abounds with various results related to gender. 
Considering the correlation between academic achievement and self-efficacy perception levels of student 
teachers, there was significant correlation for the student teachers having high GPAs. The other studies in the field 
also testify positive correlation between academic achievement and self-efficacy beliefs (Hampton & Mason, 2003; 
Zajacova et al., 2005). As the student teachers, being fond of teaching will be successful, and have high self-efficacy 
perception levels, the results adduced in this study are of importance.  
To conclude, classroom management course has positive effect on self-efficacy perceptions of student teachers 
regarding teaching process. In this sense, the effect of other pedagogical formation courses on self-efficacy 
perceptions regarding teaching process can also be studied. Some qualitative studies might also be designed within 
this context. 
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